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I. INTRODUCTION ^ 



On December 14, 1973, the Federal Register listed 
an Adult Education program tot cultural and ethnic 
understanding as a prioritj^ for fiscal year 1974 for 
the Department of Health, Education and Welfare, U. S. 
Of f ice- of Education. The regulation emplya^izedV the' 
need to "sensitize teachers iand administr^ors to the 
need and values of culturally and ethnically different 
adults." Following this cosigrfeslfcsional mandate, the 
Office of Education contracted with the BLK Group, Inc. 
^ to provide "effective cross-cultural training for teach- 
ers and administrators." 

• The success of Adult Education programs is not 
solely dependent on the content of its. programs or the 
abilities of Adult Education staffs and instructors; it 
is dependent also on the ability to conununicate and to 
relate to the students. Communication and relation- 
ships result from non-verbal contacts ^s well as verbal. 
Frequently there exists a gap between , how a person per- 
ceiyes his own actions, and the perception and reception of this 



behavior by another person. This gap in perception and 
reception is the direct result of differences in the 



■I ■ 



social, economic, and cultural experierices of those 
involved. An awareness of one's self, i^^cluding atti- 
tudes and feelings, and the impact of Sbel)^vior on 
others can contribute to the Adult"! Edu|3ati*?b staff ' s 
effectiveness. iHose involved .in contacts Vnd working 
with people from different cultural and ethnic back- 
grounds can improve their effectiveness in these rela- 
tionships, if they are aware of these differences and 
experiences which motivate behavior. 

The training workshops for Aduflt Edacatioii person- 
nel in Cultural „and Ethnic -Understanding were designed 
to provide a level of "&wafeness of cultural and ethnic 
differences, and to increase the level of awareness of 
the impact of attitudes and feelings cii ^behavior, it 
was anticipated that such a trainihg program would 

benefit the individual Adult 'Education staff members 

.' " ' 

as well as contribute to the program's overall effec- 

'• • 

tiveness. * . 

Th^ training design was developed followii/g a 
comprehensive state -of -th6-art and needs assessment 
which included*^: - 



' (1) an analysis of the Culturally Oriented Teach- 
er E'ducation Materials developed |»y the 
Phelps-Stbkes Fund; 

(2) a review .of literature, research and demon- 
stration projects related to ethnic-cultural 
training; and 

(3) ^ national (in-person) survey of regional^ 

' staff in six regions. * 
A major part of * the trainingf design has included 
the use of telecommunication. Film technologir provides 
an excellent training tool for helping to raise the 
^cultural awareness of persons who must: come into con- ' 
tact with individuals and groups whose lifestyles differ 



radically from their own. Here the medium can be used 
to illustrate life Situations where ethnic and cultural 
ignorance prove dsyfunctional in working .with or train- 
ing participants from minority or culttirally different 
groups. When this is followed by appropriate demonstrsi- 
^tions^ of positive responses to*different cultural norms, 
an effective learning experience can be 'achieved. The 
teloecommunications presentations were developed under a 
sub-contract vith Cablecommunications Resource center. 
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II • TRAINIITG OBJECTIVES (OVERAT.T. V 



1^ T.he Adult Education Division hoped to accomplish 

the following objectives through this training effort: 

■ • » 

- * To contribute to a better understanding of 

cultural and ethnic differences;- 

■% . 

- To increase staff awareness of the importance 
of values, attitudes and resultant behavior in 
others; and 

- To prepare Adult Education personnel and State 
and local administrators to transfer skills and 
knowledge gained to local instructors and coun- 
selors. 

/ to assist the AE Division with the realization of 

thfese objectives, BLK performed the following tasks: 

Reviewed existing materials and resource' 
packages from related Ai3ult Education contrac- 
tors, as well as other ti^aining^jpeograms and 
curriculums to determine those' elements which 
might.be utilized as Gaining irtaterials for 
this project; 

♦ 

Met with Ad^lt Education national office per- 
sonnel, as well as with Staf^ Development 
Projebt personnel to determine training needs, 
resources and recommended straining formats; 

Conducted training workshops in five regions, 
and provided trainers for the workshop in ' 
Region V; 

Provided training resource packages for par-^ 
ticipants so that they can conduct similar . 
training programs in their rpg^ioh; 
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^ 2. 
3. 

i 






5. Offered technical assistance on-site or in 
writing for all participants ivhd planned ^ 
followup training activities; and 

Published a newsletter which focused on cul- 
tural awareness and training issues. 



V 
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III. PROJECT OVERVIEW • 

* 

\ The Ti:aining Design for Cultural Awareness Work-- 
shops was develpped after several, months of study and - 
review. During this period, staff conducted a survey 
of AE personnel in several regions to determine special 
^ needs in -the area of ethnic ciSltural training. BLK 
staff also conducted an extensive review of the litera- 
ture in the area of ethnic-^cultural understanding and 
training in Adult Education programs. This revjjew 
included the Culturally Oriented Teacher Education 
Materials developed by the Phelps -Stokes/^ Fund of New 
York, the Rutgers Cultural Awa^^ss Training Program, 
and several other piiograms designed to train adult 
educators in cultural awareness. Matejcials developed; 
by the ^tional Tipa in ing Laboratory Learning Resources 
Corporation^^ were also reviewed in preparation foj^^ 
developiri^ the training design. All of thes^>^taa^^ials 
contRbuted insight* information, ideas, and dire«.t ion 
for the final design that wa^ tested in Kansas city. 
A summary di&cussion of major tasks in the development 
of the_ feSraining design are presented below. 



*^ A. SURVEY OF AE REGIONAL STAFF - NEEDS ASSESSMENT 
« . In order tp obtipiin initial inforn\atipn from/the 

t 

regrdrls related to their training ne^ds In cultuiral 
ethnic iSnderstandaeng, BLK c<;jntacted each of the six 
^^Staf^ Development Project Directors by telephone. This 
*'data was considered essential to the development of the 
Tlraining Package and related materials. We assuked^ 

that Regional staff ^and administrators might .be aware 

' • . , ■ «•* 

-of materials and resources useful for the design of" 

V • , 

the Jbraining program for all regions. Therefore, the 
staff Developnjent Project Direc^tors were interviewed 
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for their^ Ideas on materials, resources and program . 
. technicjues related to the AE^rogram. The Staff ' 
Development Project Directors in all regions^ recognized ^ 

the importance of providing Adult Education personnel 

iff . ^ 

with training in cultural and ethnic understanding. ^ 

Each one had identified this particfiilar ,type of train- 

^ , . • ^ o ,. .. . 

ing as a priority for this program year. ^ 

In Region V, the Staff Development Project Direc- 
tor indicated that a training program in cultural ^nd 
ethnic understanding was being planned by the chairmfin 
of the Policy Advisory Board, who is also the State 

^ ■ 13 



Director of Adult Education in Michigan. Since this 
training effort- was scheduled for Deceiriber/ he suggested 
that BiiK coordinate this effort to avoid duplication.^ 
Additionally, he stated that the final decision relative 
to who would deliver this training would be made at the 
next board meeting, 

-in Region VI, the Staff Development Project Direc- 
tor indicated that the training program should focus on 
the Chicano-^ite, Black-White racial situation. He 
also felt attention J^hou Id be given to- the problems " 
they are encountering with the Indian and French-speak- 
ing students. 

in Region VII, the Staff Development"p)toject Direc- 
tor requested that the training for this region focus I 
on the serious 'Black-White racfial problem that exists, 
the socio-economic t:lass problem, the urban/rural pro- 
blem and indian-Whit^ problem. He also suggested that 
since' their training need in cultural and ethnic aware- 
ness was so multi-faceted, general human relations train- 
ing should be conducted, rather than an attempt to 
handle their; specific problems in a three (3') day work- 
Shop. A ^ 

14 



The Program Coordinator in "Region VIII indicated 
that their particular concerns are the oonsiderationa 
dealing with differences and similarities between and 
among the adult populations. He asked' that the trailing 
focus on economic status, age, racial/ethnic 
background, educational level, religious beliefs and 
geographic (rural/urban/suburban) dif ferencet\nd 
similarities, ^ 

Iri Region IX, the Staff Development Director said 
that the traihing program was essential not only for 
the states in the region but more importantly for the 
AE staff in the Trust Ter^ritories. fie focus should 
be on similarities and differences of the Asian popula- 
tions, including Korean, Filipinos, Japanese and 
Chinese 

Finally, the Staff Development Project Director 
of Region X suggested that the training be centered 
ar^nd the Indijan c^nd Eskimo populations and should 
*°address the part^ular lifestyles and value system of 
these groups. He considered the Eskimo group to be the' 
group whp ckn benefit most from the training. 



During the interviews. Staff Development Program 
Directors were asked to send BIK copies of their Cur- 

. rent Needs Assessments forms, as well .as otHer data 

which might be useful for the training design. HowJve4,* 

, the response to this request was limited; only Regions 
VII and Region VIII submitted reports and information. 
These materials include staff Development Plana, Indi- 
Vidualized Training Programs, demographic data and news- 
letters. 

f 

B. REGIONAL SITE VISITS 

» 

Regional site visits were scheduled for each of 
the six regions. The overall purpose of thfese meetings 
was to gather the information necessary for the -design 
of the Training Package. Meetings were planned with the 
Staff Development Director and Policy Board of each 
region, to identify training needs and objectives. 

The rationale for scheduling meetings with the 

Staff Development Directors and Policy Boards pri^or to 

the development of the training design is stated below: ' 

. Actual as well as perceived concerns and train- 
ing needs may vary from region to region. These 
visits provided an opportunity for BLK to make 
^ the determination* cind incorporate the dif- 
ferences in the training plan. 
f . > ■ 
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Pace to face di|3cus8ion provided, an opportunity 
to probe and elicit unstated needs « / 

• , Participation' in the plaftining process tends to 

give participants a vested jLnterest in the / 
9uccess of the workshops • / 

/ 

• The development of a training design in advance 
could give the impression- that we had a pre- / 
conceive^ program to be imposed on the Reg'^qr\8 
"by WashiVgton-* " , / / 

■ . ■ f / 
/ / ■ ' 

The following issues were identifie<^ in the rjB- 
gional meetings: ^ , f 

1. Part-time Teaching Staff • . . ' 

The majority (oyer 50%) of the teaehin^^staf f 
working in prograims afe part-time. Gerier'a'lly, ' 
x;egional ^taff interviewed indicated papt'^time AE 
teachers/ were less committed to and felt less responsi- 
bility for the program than full time teachers. Addi- 

tionally, they cited the continued turnover rate among 

*.*/*' 

part tiirte staff as increased justification for cross- 

cultural^ training'. 

2 • Recruitment . * - 

— — ^— * * 

Recruitment of tarijet minorities was listed as a 
serious problem, in Biegion IX, the Black male popula- 
tion 18-25 years old was identified as ''Vinreachable^ " 



Xti Region X, AE staff reported that Eskimos and Indians 
were not being recruited. Washington State, off icials 
indicated that even when the minorities were asked to 
identify "what they wanted from the AE program" they 
had problems verbalizing their needs. * 
3. Socio-'Economic Status within Groups 
There was much concern regarding different socio- 
economic factprs within minority groups, such as,^ 
Spanish speaking. Blacks and Indians, within the sub- 
groups, they also identified" s«)me in-group differences 
that they think' are primari|Ly/ economic, it was further 

^ r / 

stated that on occasion this kind of in-group difference 

4 / 

had led to problem? between minority teachers and stu- 

dents from the' same minority population. 

.4. Consideration of Poor whites as a Minority 
. Group ^ 

Several regions felt that pockets of poor whites 

are in need of being considered as a cultural-ethnic" 

group unto themselves, because ^ poor whites in AE and in 

society in general expierience the same ih-group dif-7 

ferefices common to other cultunpal-ethnic groups. 

-12- 1 ■ - ■ 
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5 • mfprmationrlon Minority Groups J* 
Staff and board persons cited a real lack of * 
available information about diverse cultures. It^was 
felt that if both teachers and administrators could 
have this kind of information available, it would ' 
encourage, greater cultural and ethnic understanding. 
They requested assist:ance as to how to^find informa- 
tion and \paterial,s about mi^rity g^roups. There was 
also substantial interest in thp. identification /of 
resources available at the local level, includina 
individuals and groups who mightvbe valua?ple,, program 



d groups who might! be valu< 

resources. •- v ■ . z^"'- - f '^^^ 



: 6... ; BlrCult3araLUEdu^ vs Acculturation 

, * \ /: several regions expressed interest in information 
[.■-^-yy -y" .y-'' / V9hic^ would be useful in^the dev§J.opment of a bi- 
. cultural approach tp the AE program. Region IX was 

especially interested in this area and requested that 

the subject be given primary consideration in planning 

\ . ■ ■ ' ■ \ 

for the Training. Package. 
C. LITERATURE- REVIEW 

in preparation for designing the draining pack- 

' • V 

age, a comprehensive review of the literature in the 
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field was conducted oyer .a period of five weeks. The 
survey Indrluded materials that were a^ilable from the 
O^ice of Education, the National Education Association 
the council on Social Work Education, the Rutgers uni- 
versity Trair^ing Praject, the University of Missouri 
Resource development Project, and the ERIC Clearing- 
house • 

Jt is important to note that very few studies, 
3^efierences, or teacher training programs, related' 
specifically to ethnic-cultural training in the j^dult 
Education setting. Howevet, a significant ^number of 
^: cross -quit urai training projects have been reported in 
^the field of education and social welfare, and the qlon- 
tent can be easily and appropriately related to AeI 
The survey also included non-training reference^ dis- 
bussing the heritage, -customs, attitudes, values,r life- 
style, socio-economic status, etc., of ^ecif ic ethnic 
groups. This type of material is essential to the/ 



development of a relevant and effective training qesign, 



Some of the studies re^viewed in the literature relate 
to minority students at the secondary school levely 



However, the findings are considered relevant/'to the 
discussion of AE students, because young adults in 
high school experience 'many of the same problems that 
adults- in AE programs experience in relation to "fethni( 
cultural gaps". Jt seems clear, in fhe literature that 
e^uqators and humaii service personnel are seriously 
quest/ioning the utility of the "melting-pot image for 
America. There is general agreement that ethnic, 

racial, and cultural differences do, in fact,. , exist, 

. ** ...» 

and these differences ought to be recognized, valued, 
and rewarded, aiie multi-ethnic model or plux^alistic 
mode is proposed as a ^bre relevant educational model 
for the 1970 's. It is suggested that ridicule or 
hostility toward cql-tiiri^l values and attitudes in the 
educational getting may be considered "punishment" for 
adhering to one's culture and may resilt in Icfgs of 
identity or identity confusion, which, increases the 
tendency toward what may be termed "deviant"^ behavior; 
e.g. resentment, poor performance, low motivation. 

Administrative st^ff and instructors must learn ^ 
to acce^t^nd appreciate the contributions thit ethnic 
cultures have made and can make toward enriching the 

■ '■ ^ • ■ • . - 31 



Americsin way' of life. A positive atmpspher^ toward 

ft * , ■ • * 

minority students of different ethnic and cultural 

. ■ - • ^ . ■ " - • _ V 

heritage' must be ^at^ablished and the cultural gap. must 

• > "* ■ 

be bridged. Acceptance of the vali^aity of cuiother 

*■ . • • . 

^^^^^^Iture is what should, and must be ifehe end goal of 
cross-cultural training. 

Black and bther ethnic minority children grow up 
in schools where the teacher sees them as being dif- 
ferent, disa<3vantaged, and of lovj^ intelligence, arid 
Often move into adult eclucatipn programs where the 
same attitudes, prevail. The ^aicjier and the student 
in this type of learning environment interact in a 
deadly cycle of self-sustaining perceptions^ which comi- 

pletely negate a successful teaching-learning exper- 
. . ^ • 1 

lence. Teachers see students | as urieducable and^azy; 

^tudents ^ee teachers as hostile. This produces a 

- * 

forbiduirxg and iirelevant^ learrxing clxitiate, and the 

i - . ■ 

- entire experience becomes limiting! and destructive. ^ 
Syaluations of a significant [number of teacher ^ 
Jbrainin^ prefects suggest thu^: ethhic-culturgil under- 
standing plciys a major role in tWe success of educa- 
tional prlbgrams for minority persons and further 
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suggests that in-service cross-cultural training lias 
been very effective in changing attitudes and modify- 
ing beha^jior of\educators involved in such programs. 
REVIEW AND EVALUATION OF PHELPS-STOKES MODULES 
In general, tW Phelps-stokes culturally oriented 
Teacher Education volumes were found to contain spme 

good materials which\ reflect the classic and contem- ^ 

\ ■ ' f 

porary literature in tl^e areas of cultuijal understand- 

•ing and adult education. However, the presentation of 

\ ■ ■ . - ■ . 

j:he material was evaluated to be "rambling, confused 

and son^ewliat complex.'' Also much of the material 

required specially tra^^3 trainers to administer the 

|)?d^ram, which appeared to negate the widespread use 

.the modules by Adult Education staff, many of whom 

had no previous training experience, 'and would have to 

rely heavily on the training design for methods of 

impl-ementation, after the BLK Group was no Ibnger _ 

f 

available for consultation, it was determined that 
as a total package, the phe^ps -Stokes modules would be 
more appropriately adapted or modified for use^ ii^ an 
on-going Adult Education staff development program, 
rather than for specific training in ethnic-cultural 

-17-, ♦ . , 
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under standing. However, some specific Components of 

the Phelps-Stokes modules were considered relevant and 

# ■ ■ 

were adafj)ted for use in the BLK "training design. 

E. INVOLVEMENT OF THE CABLECOMMUNICATIONS RESOURCP ' 
CENTER 

7 » * 

■ • . . ■ ■ ^ , 

From the outset of the project the Cablecormnunica- 

tions Resource Center , (CRC) was involved in the planning, 

design, and implementation of the training package as 

/ - . 
t ' ^ ■ , 

a subcontractor to BLK. As outlined in the subcontract 
CRC served to: 

* identify audio and/or video materials relat- 
ing to cross cultural communications and 
adult education. CRC screened and assisted 
the BLK Group to select audio and visual 
material? to be used in the workshop design. 

' . . incorporate audio/video materials into the * ' 
training design, including conducting of 
orientation sessions for regional workshop 
* trainees. 

. provide equipment^ and other materials neces- 
sary for using audio-visuals during the work- 
shops. ^ 

review films, audio and video tapes, periodi- 
cals and other available materials for the ^ 
workshop. Plus, developed a list of supple-1 
mental media, including purchase and rental 
prices for use in the BLIj: handbook. 

> " - ; ■ 

. develop bibliographies ^on audio/visual re- 
sources in cross cultural relations or adiilt 
education. 
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The bibliographies were, "Non-print Bibliography 
on Trans-Ethnic Understanding" and "Listing of Au^- ' 
Visual Materials o£ Cross Cultural Communications'^ with 
Critical Annotations." 

A ' 

During the design stage, ^CRC was particularly 
helpful in the development of the Adult Education 
Administrative Planning Document. The document was 
jirovided to Adult Education administrators prior to 
the workshops. CRC's involvement included the devel- 
opment of guide questions designed to assist Adult 
Education administrators to incorporate ^udio/visual 
materials into their training components. 

CRC also developed a "check list" of technical 
facilities and audioVvisual equipment needed by the 
BLK Group in implementing the Cross Culty^ral Work- 
shops. . ^ 

other involvement by CRC in the project included: 
(A) participation two of tie six workshops — 
Region VII Workshop in Denver and Region IX 
workshop in San Francisco. Although CRC was 
scheduled to attend all of the workshops, it 
- was mutually agreed that the needs of the 
Other regions did not involve telecommunica- 
tiohs or necessitate CRC's participation. 



(B) dissemination of material^ to workshop parti- 
cipants. (CRC receiyed b^ween sia^and ten 

• » requests for inf6rmatioii ^^<& j!ilms^^^^^^^ ■ 
Other telecommunications inlormatign follow- 
thi San Francisco workshop. ) Among th^^ 
materials disseminatedS^as .infpjf^^ 
the use of cable and other developing techno- 

: *^ logy by educators . 



(C) submission of articles ftr thie five issues of 
Cultural Awareness NewsbTiefs .. published by. 
the BLK Group. The articles/. written by- CI^p 
"Ajnder the heading "Mediascbper" were: 



io A review of the film "The €ound of My 
Own Name; " * 

' • . - . ■ . 7 ■■ - . . . 

"cable TV Offers LeiiKire-Time Learn- 
^ing;" \ 

i' ' ■ ■ ! ' . " . ■ ' ' 

^ 3; A Review^ of,^ films availabre to educa- 
tors on tl^ fundamental problems 
. inherent iii all human communications; 

4. ;"The Traininc|^|>otential ot Telecom- 
munications in cross Gultfiral C9imtrani- 
■ cations"; and •""'^'^^ 

^5. A Mixed-^edia bibliocfraphical review. 

■ ■ ■ -20- ^ 



As a result of CRC's involvement in the ptoject, 
the Cfejjter has been motivated to accelerate its develop- 
ment of educational materials dealing, with telecommunica 
tions. In fact, CRC has begun publishing articles 
relevant to adult education ifh its monthly publication, 

• ■ 

', ■ ■ , * 

Cablelines . in addiction, CRC has developed other 
resource materials in the area of adult education that ' 
is available to minorities and other persons involved 
in minor ity„ educational programs throughout the country 
Most important, the project his indicated a need for an 
organization^ ike CRC to act alp si catalyst for increas- 
ing the involvement of adult educators iii the design. 



development and implementation 

♦ 

tions technology. 



of new telecommunica- 



1. ? 
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IV.. TRAINING DESIGN, GO?^S, AND IMPLEMENTATION 
A. TRAINING^DESIGN " 

The basic framework for the Training Design is 

■. ^ • ' • ■ ^ * - 

the "Experiential Learning Model." in this model, the 

trainer serves primarily as a facilitator, a catalyst, . 
and J resource person. The trainees assijme^esponsibi- 
lity for the it own learning through group discussions 
and other activities where they share Wperien pes, 
ideas, feelings and opinions / Tttgtr a inee^r-t^ en- 
couraged tq general^^ coQ£>erate in ;a proce^a^^o^ learn- 
ing and problem-solving. ' Although, much discussion and 
sharing takes pl^e, it is carefully guide<^ and, con- 
trol led, and^in no way resenfbles "sensitivity training." 
The "Experiential Learning Model" is developed in four 
phases: * 

1. Dilemma - realization that old attitudes, 
beliefs, actions are no longer appropriate 

^ or effective. 

2. invent- ion -■ point at Which we fjSkl ready to \ 
seek new solut:i6ns, to think,, to explore and 
experiment. . 

• 3. Feedback - indication of a willingness to share 
observations-, perceptions, thinking, 



X 

\ 



• 4. Generalization - examination of total exper- 
ience to see how learning can be applied in 
real life situations. 
The '•Exp6riential Learning Model" is based on 
several principles of learning and is taost effective 
when learning goals and objectives are <ilear and the 
learning environment is "supportive," rather than 
^ hostile. The training design, content, format, and 

facilitators were chosen with these prerequisites 
' clearly in focus. 

TRAINING OBJECTIVES (SPECIFIC) ' 
The specific objectives of the PLK Group cultural 
awareness training were as follows; 

- To enable participants to identify the com- 
ponents of culture and to define cultural 
terminology; 

^ - To identify major cultural patterns in America; 

- To enable participants to recognize how cultural 

and values are transj^^ted into behavior; 

- To^ enable participants to B^gnize societal 
values and^ttitudes tha^re culturally biased 
and to xdelitify personal values and attitudes 
that mxght inhibit or facilitate cross cultural 
xnteraction; 

• - ■ . ■ . • / ' ■■ vs. 

- To enable participants to identify cultural 

, that affect performance in the class- 

^ room and to enable participants to recognize 

problems inherent in promoting ethnic-cultural 
""^"Standing in teaching/learning environment, 
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To enable participant^ to identify specific ' 
methoda for promoting ethnic-cultural under- ' • 
standing in the educational environment; 
. V. ■ ' ■ 

- To enable participants to identify specific 
methods and resources that olin^be used to recruit 

■and motivate the culturally diVferent student? 

- To enable participants to identify the fac- ' 
tors that inhibit or facilitate communication 
across cultures and to develop skills in posi- 
tive communication y 

^ ■ ' ■ ... 

- TO enable participants to identify criteria for 
evaluating cross-cultural instructional materials; 

" To enable participants to develop skills as 
trainers in their own communities. 

C» Implementation of training design 

After a careful review and evaluation of the Pre- 
Test workshop, BLK finalized the training design, in- 
corporating the suggestions made by participants. The 
suggestions included issues for program content, as well 
as for the se;.ection of trainers and participants. There- 
fore in assigning the training staff for the following 
^orikshops, BLK selected trainers who were experienced in 
adult education and ethnic-cultural training. Addition- 
ally, the trainers generally reflected the rdcial and 

and ethnic background of the adult student population 
■ ■ ' • ^ ■ < 

in the regions. In each region where appropriate the 

training team included Black, white, Spanish^speaking 

and female trainers, as well as resource persons from ' i 

the Indian culture. 30 



Individual workshops VJbre .planned and coordinated 
with the assistance of the BS:aff development project 
directors. They were responsible for the selection of 
participants and the overall lo^stical arrangements 
at each site, in consultation with the BLK staff. a?he 
project directors were encouraged to invite partici- 
^pants who were culturally and ethnically representative 

/ 

of the adults they served. 

The QalturalVAwareness Workshops were held between 
January and June 19^5 in Regions V, VI/ VII, VIII, IX, 
and X. The initial training design, which focused on 
cultural awareness in general, was subsequently. i:;e vised 
to focus on cultural awareness as it specifically ref- 
lates to curriculum development and evailuation. ^ The 
initial design was used in Regions V# vil, IX, and X. 
The revised design was useV in Region VI and VIII.. A 
summary discussion of each workshop is ptesente'd later 
in this report. 

D> ^CULTURAL AWARENESS HAND^QOK 

lAs a part of the overall project plan, BLK 
dev^oped a training handbook entitled cultural Aware - 
ness . This handbook was mialed to all participants 
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in Regions V, VII, 13^^ and X, following\ completion of 
the Cultural Awareness Workshops. The ha^^dbook con- ^ 
tained the complete training design with explicit 
instructions' how to conduct the training workshop, as 
well as instxruictions on setting up a Workshop, includ- 
\ng such information as stfuctutfing the workshop, 
selecting participants, selecting and arranging for • 
physical faj^ilities. .Shortly ^fter the mailing of the 
handbook, a supplement wis produced to explain the pro- 
cess of feedback and evaluation \n the trailing program. 
Subsequently, a second edition of the handbook was pro- 
/duced as, a result of a major, modification of the train- 
ing design for Regions VI, arid VIII, The first edition 
focuses on cultural awareness in general, while the 
second edition is specifically geared to curriculum 
development and evaluation relative to cvritural aware- . 
ness and ethnic bia^ in teaching and teaching materials. 



-26- 

32 



■ J 



V-. SUMMARY AND EVALUATION OF INDIVIDUAL WORKSHOPS 



THE PRE-TEST WORKSHOP ; 

The purpose Of the Pre-Test Workshop was to 
allow a select group of Adult Education personnel 
to act as participant-evaluators of the training 
design. This repiresentative group incXuded staff 
development personnel, sta^ directors, regional 
office personnel and loc^ staff from the Region 
VII Adult Education programs. > 

Orientation for the Pre-Test Workshop required 
far more time than anticipated. Many of the parti- 
cipant^ had come to the workshop with very little 
information about the content and purpose of the 
workshop or their role as evaluators. Several of 
the participants were very defensive about the ethnic 
cultural focu^ of the training. They felt that AE 
personnel were generally sensitive to cultural dif- 
ferences and expressed the attitude that adult stu- 
dents "could, care less" about ^ culturally aware 
teacher. /Th^ just warvted to learn what they needed 



to get a job. Several pafticipaifts aisagreed 
strongly that recruitment and' motivSt ion are cbn- 
cerns in AE programs. Others saw thi^^ as a serious 
problem. After substantial discussion. arid clarifi- 
cation, the group appeared m^ch less threatened and 
more comfortable with their role as trainer-eva^ua^ \ 
tors, rather than trainee^ only.\j A majoritW of the* 
participants exprescs^d the attitude tha€\ they were 
already culturally aware, but sUch a training pro- 



gram might, in fact, be appropriate for some teach- 
ing personnel in the field. 

■•A ■ " ■ • ■■■ • * ' ' 

Th^ overall assessment of the training desigh 
was \ very positive. No major chang^^s were recommended, 
howeWek one exercise was deleted as a result of the 

\ > • ...» <y ■ . 

pre-tte^t because it proved to fee logisticaily diffi- 
cult aWo^pmewhat^ to th^e group to the 

point tl^t W not effective in achieving v'the 
stated training objective. The group also recoirtmended 
that there-^be more information provided to participants 



prior to the actmal wprksh^ Specifically, partici- 




pants sJJ^ld haveXin advance^, the work3hQp goals and 



objectives aifid the agenda. Other responses in- ^ . 
eluded: • 

, - Participants, should list their expectations/ 
for the workshop on the first day of train- 

-. More simulation games should be included in , 
the design 

^ - There should Jae no night sessions because 
V- tl^ey were holj productive a|ter a long day 

^ Training staff should mingle more with par-' ' 
ticipants to establish a better rapport for ' 
future interactions, y 

. ' . ■ / ' ' . 

■ ■ ■ ■ ■ / • . ■ 

These recommendations, Were implemented for fufzure 
workshops, and proved to be very sOund, particularly, 
the advance mailing of workshop yoals and objectives 
and the program agenda. / 




B. REGl^bN IX CULTURAL AWARENE SS WORKSHOP - SAN FRftl^CISCO 



Region IX Cultural Awareness Workshop sesslOiis 
were conduced by BLK staff during the period, January 
27 -29, 1975, in Se^ Pranc:Lsco, Californl^^i Partiei- 
pants included Ae adminisi 



ers, and other personnel fiiom ArizoaaT-JCalifprnia, 



■ If 
tratots,'' counselors, 'teach- 



Nevada, and Hawaii. The range of persons in attendance 
was representative of the ptograms in the Region and 



included personnel who work 
named, American Indian, and 



with Black, SpanishrSur- 
Asian populationis. Thirty- 



seven trainees attended the jworkshop. 

The workshop was conducted according to the first 
training design developed for the project. On the 
final da:^of the wor^kshop, participants were asked to 
evaluate the training experiehce relative tp program 
content, training staff and the training site. Par- 
ticipant responses to the evaluation questionnaire 
generally indicate that participants were positive 
about the training experience and felt that ^the work- 
shop had been valuable and woiald be helpful to them 
in the training role. ^ ^ 



The following recommendations were frequently 
listed on the evaluation sheets: 

- fepeciSlc information on customs of various 
ethnic groups shoijld tie provided so thiai 
teachers and other staff can relate better 
to these student groups . 

- More^ opportunities for participants to interact 
, with each other, i.e., more small group discus-r 

sipns, social activities, etc.. 

- Trainers should use techniques that shock and 
"open up" participants 

The Region IX Workshop was also modi-fied to include 
the Flander ' s Interaction ftnalvsis'p exernf The 
objective of interaction analysis in cultural aware- 
ness is jto make participants aware of procedures for 
coding and interpreting the code display of verbal 
communication. Its relevance\to cultural awareness 
is the pre^se that what is said and what is under- 
stood when communications come from different cultural 
backgrounds is likely to be discrepant. This exercise 
was well received by the group and stimulated much 
interest in developing communication skills beyond the 
workshop. 
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REGION VI I CUKTURAL AWARENESS W(»KSHOP ~ KANSAS CITY 
Region VII Cultural Awareness Workshop sessidns 
were conducted by BLK staff during the per ^d Peb- 
ruary 26-28, 1975 at Tan-Tar-A Resort in Lake |)f 
the Ozarks, Missouri. Participants included aB; / 
administrator s,*^counHelors, teachers and other per- 
sonnel from Missouri, Iowa, Nebraska, ^nd Kansas. 
The range \of participants was representative of the 
Region, and\ included personnel involved In education 
programs for Bla|ck, Spanish-Sufr^fmied, ^erican Indian 
and Asian popiilations. TWenty-seven persons attended 
the Region VII Workshbp. Nine of these parti-eipants 
had also attended the Pre-Test Workshop. 

The BLK staff generally^ conducted the Region VII 
Workshop according to the first training design, but 
gtf added selected supplemental training exercises 

^^^^^^ _ ^ ^ • . 

■* 'it 

for thO«ke .participants^ who had attended the Pre^Test 
. Workshop. This material wa^ considered. necessary by 
the training staff because the basic training design 
had been usfed^n the Pre-Test Workshop. . For one day 
and a half, the participants were separated into two 
groups - new participants and^pre-test participants. ' 
During this period, the pre-test participants were in- 
volved in three supplemental ekerolses that were 
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not included in the training desp^gn. These esceir- 
cises included ethnic group role-play, - assumptions 
based on stereotypes and t>rejudice,' and Whnfc group 
values .. The two groups^ worked together, for the re- 
inainder of the training sessions. ^ 

As a part of the training design^ participants 
were asXedJto evaluate the training ^experience, in^ 
eluding the overall design, trainer s^^nd the faci- '> 
lity. RespoqnLses to the evaluation instrument in- 
dicated that participants were generally very satis- 
• ■ ■ 

fied that the workshop had met their expectations. 
The most frequent recommendations listed qh the 

evaluation sheet were: ^ 

■* ' * ■ ■ " 

- Individual and small group members and trainers 
should rotate to give participants a chance to 
interact with various group members 

- There should be one social event or, meal as 

group to facilitate interpersonal relations 

" I^articipants should receive more adva^nce infor- 
mation about workshop content. 

Following the first two woirk shops/ the BLK trainers 

agt^ed to change the order of scheduled activities 

on the basic training design in order to' facilitate 

' ■ ' ■ ■ .(■■ ■ ' . ' 

the overall workshop goals. It was determined that 



\ 





-.^..-^.j^m 




the mprning format /on ijayX was focused too much -on 
the trainer and did not allow for. group partif:i^tip^ 
"group building" early in the program., this pro- 



....... .;;; V:fir!;^¥^ 



/"V 



A. 



bOj^m was^ handled by a "shuffling" of program activities 
on the'tri^ining agenda^ ^. 

■■■■■ ^ . ,.f 
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vD. REGION V .CULTURAL AWARENESS WORKSHOP ^ lANSING 



The Region V Cultural Awareness Workshop^ was held 
in Lansing, Michigan, April 9-10, 1975. BLK's involve- 
ment in this workshop was very limited, " because this 
Region had already made substantial plans to hold a 
workshop prior to award of the BLK contract. The Pro- 
ject Director contacted officials in this region andy 

* ■ ' » • 

learned that since th^it plans had already been made, 
they wanted ^^pntinuei^ith their own design, Vi<^ 
limited assistance from BLK. After reviewing the ini- 
tial BLK training design. Regional officials indicated 
tKat since the goald. of the design were similar to 
their own, some aspects could be incorporated in their 
workshop. 

Subsfequently/ BLK provided two Mexican-Am^tican 
trainers for the workshop, and^ senlv^ copies of th)^ train 
ing Design .1, as well as selected training materials. 
The Region selected the Schobl Managismeht Institute 
to conduct the workshop. Sixty-i^ive persons ^ 
attended the Region V Workshop, which Was extremely 
Well organized and conducted. Th4 training consultants 

: - ■ ■ ' 41 / ■ ■ ■ ■ .. 
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selected by the Region were highly specialized and 
experienced. Topics for the worksljop discussions 

were: ■ , ' * 

*• . ' 

• • ■ . t 

a * 

- Pacts Concerning Cultural Differences ' 

- Affective Communication Through Cultural 
Understanding / 

-Affective Recruitment and Intake Procedures 

- Curriculum for Cultural Appreciation and Under- 
standing 

■r Identifying Racism and Sexism in Curriculum 
The. range of ^^rticipants and consultants was repre- 
sentative of the Region, and included pensonnel in- / 
volved in edjjcation programs for Black, Spanish-Sur- 
named, Afeiican Indiafns, and Asian populations. Eval- 
uative repoAs indicated that this workshop was success 
ful and tfae goals and objectives were accomplished. 
One cr/ticisn(N4tfas that: the workshop included too much 
mate/ial fof p^ticipants to absorb in such a limited 
per iijd^f time. 

A positive aspect of the workshop was the award 
Of education ?aredits. Participants and trainers were 
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able to earn two continuing education Credits from the 
School Management Institute. At the conclusion of the 
workshop": certificates were presented to the partici- 
panta. These factors provided incentives for partici- • 
pation, and should be considered^ for future OE training 
programs. 



r 



REGION VI Cm/rURAL AWARESESS workshop - SAN ANTONIO 

,'■■>>■ 
The Region ^I Cultural Awareness Workshop was 

conducted by BIJC, May 28-30, 1975, at the EL Tropi- 
cano Hotel in downtown San Antonio, Texas. ^^Partici- 
pants included ae administrators, counselors, * 
teachers, and other personnel from Louisiana, Arkansas, 
Texas, Oklahoma, and New Mexico. OJhe group of thirty- 
five persons was racially mixed, aS^^epresentative \ 
of the ethnic groups found in the Region. BLK trainers 
conducted the workshop according to a revised training 
desa^ (Second Edition Handbook), whifah was initially 
developed in response to an expressed need in Region 
VIII, and focused on cultural awareness in curriculum 
development and mater ials« 

The BLK trainers were also assisted by regional 
resource persons who volunteered to participate on the 
program. 'Dr. Pavlos flussos from the University of 
Texas did a short presentation ;On "The Jpmplicat ions of 
Culture for Adult Education. " Hr. Ned Flanders con- 
ducted the Interaction 'Analysis ^exercise for cross cul- 
tural communication. Four staff persons formed 
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a panel to discuss "The Comniunity as a Resource for 
Ethnic Cultural Curriculum Development." The parti:^ 
cipants were also asked to bring materials to--€fie f* 
workshop to be dis|^ayed. and evaluated as "vtery 
good" or "very poor " in reiatioh to ethnic^Wtiiiial . 
presentation. This/ activity was a very positive 
learning experience and stimulated much discussion 
about the appropriateness of cultural content in 
instructional materials. 

Participants were asked to evaluate the training 
experience, including overall design, training staff, 
and the facility. While the evaluation wais positive, 
the participants frequently stated that they could . , 



have used more time to* absorb the content of the works|iop 
and JLxiid liave preferred more, small group interaction. 
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P. REGION )VI 1 1 COMURAL AWARENESS WORKSHOP -• DENVER 



The Region VIII: (jul^ral Aw?ireneas WorkahoEi 
was conducted by BLK/june 11-13, 1975, at the 
Sheraton Airport Inn| in Denver, Colorado. This 
workshop followed a llong and complex planning pra:: 
cess. Initially, the^gion yill Staff Develope- 
ment Policy Board re jec'te^iEl^lb^tial' training V 
design because it was "too basic^L They felt that 
the cultural awareness training diekign for their 
region should^be more advanced, since there had j 
already beeif Substantial cross-cultural training in 
the region. 

It was necessary for the BLK Training Special- 
ist to spend several days in Denver with Regional 
Staff persons to develop an appropriate design. 
After extensive discussion, it was finally agreed 
that the training design for this workshop would 
focus on curriculum development and resource mate- 
rials in^he area of cultural awareness. This 
second design was also used in Region VI prior to 
the scheduling of the Regidh VIII workshop. 
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Participants included ae administrators on 
all levels, ESL and GED teachers, probation 
officers working in adult education, representatives 
from regional migrant programs, and other personnel 
from Colorado, Wyoming, Montana, North Dakota, South 
Dakota, and Utah. Participants included Blacks, 
Whites, American Indians, and Chicanes. Experi- 
eiitially, the group included ar former Peace Corps 
volunteer who had worked in the South Seas/ and 
several persons who had liv^d in various countries 
around the world. 

At the suggestion of* the regiona^l staff, local 
people from the region we^i^e used in the workshop as 
resource petsons and trainers. Four. local consul- 
tants were chosen by the regional office^ in con- 
sultation with BLK. Initially, there was some appre- 
hension about^ Working with four new people with di- 
verse skills, as there was little opportunity for 
planning and coordination. However, the use of 
these consultants enhanced the training; the par- 
ticipants were pleased that "local" people were in- 

■ 47 ■ . ■ 
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eluded in the program. Dwight Bi^ledeaux, President 
of D.Q. diversity .in Davis, California (a multi^ 
cultural Indian-Chicano University) and a* member of 
the Blackfoot Tribe, gave the opening presentatioji 
on the needs of the Indian in Region VIII. Dale 
Vigil, a migrant program adult educator {and ihusiciah 
did a presentation, using music to demonstrate new 
techniques for cross-cultural communication. The - 
presentation was excel^nt and well received by the 
group. His premise was that music,^oral communica- 
tion, body language, and c^ef^l li^jtening help 
break down the barriers both within and between per- 
sons. Maria del Rio Rumba itis spoke on the use of 
the community as a resource for ethnic-cultural cur- 
riculu1|i development. She discussed the usIb of field 
trips as a technique, as well as finding out what 
the students want to learn and what thpir needs are 
as opposed to what the instructor wants and needs. 
Dr. Alton H*d lock led an exercise in building skills 
in interpersonal relationships between teachers and 
students. He provided an excellent wrap-up session 

48 , 



for, the workshop/ Participants evaluated the 

■ ' . ■ ■ < . -. ' ' ■ 

overall program as a positive learning expeyiendee 
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G, REGION X CULTURAL AWiBENESM WORKSHOP SEATTLE 

The Region X Cultural Awareness Workshop was con- . 
ducted by BLK, June 24-26, 1975, at the Region X offices 
in Seattle, Washington^ Twenty-nine participants attend- 

ed, including KE administrators, counselors, teachisrs. 

ft ■ ■ 

and other personnel from Washington, Oregon^ Idaho, and 
Alaska*. There were several Chicanbs present and one 
Filipino* ^ — The majority of participants were white. 
This was largely due to the fact there there are a 
limited number of non-v;hite residents in the Region X 
area, with the exception of the NaCtve Americans and 
Eskimos in Alaska. These minorities, however, are not 
employed as AE personnel at the professional levelo 

Initially, there were serious problems in schedul- 
ing this workshop, ^ After the first planning meeting with 
.tiie Project Director, the regional staff indicated that 
they did not need cultural awarensss training^ because 
it had already been provided through sever.al local pro- 
grams. A review indicated that the total region had not 
been exposed to most of these program^s. After recommenda- 
tions to support the training project were received from 
the OE Project Officer in Washington, Region X agreed to 
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discuss the two training designs that had been 
developed with the regional staff to determine which met 
the region's needs. The regional staff decided on ^ 
Training Design I, the basic d^ign for cultural aware- 
ness training in general » They needed much assurance 
that it was not to be a "sensitivity training session" 
where people Is feelings might be hurt o* probed too 
deeply. V 

The program was modified to include one regional 
resource person, who did a presentation on developing 
AE materials using native American and Eskimo aides, 
and the traditional tales of the elderly in the area. 
This was one of the most interesting and well received 
sessions, and indicated that regional resource persons 
would have been an asset to the training workshop > but 
time did not allow for thi^ type of planning, in fact, 
the regional staff Jiad not confirmed the attendance of ^ 
workshop participants until the first day of the work- 
shop. * 

Although Region X administrators selected Training 
Design I, it was not as well suited to the needs of the 
participants as the revised "curriculum" model would have 
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been, in the evaluation, participate indicated that 
the material was interesting but too elementary for th^m, 
and thi^y needed help with curriculum planning amd develop- 
ing and locating materials about minority groups*, it was 
sucfgeste^ that the Office of Education givelspecial atten- 
%ipn to this area because their needs aire so great as gi 

/ \ " ■ • . 7 ^ '■ . ' • I 

jresuljt of geographic isolation an4 the cultural diversity 
that exists^among the few minorities located in the reg 
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^ The 'final phase of the Cpltural Awareness Training ' 

■ , .. ■ ■■.:■,'„•• ■ . '■ • /^. ■ ' . ■ . . 

Project was designated as a followup period, it was 

anticipated that during this period, the Regions would 
begin to implement their own t'ra^ining workshops. BLK 
:waa prepared to provide t echnical ass is tanxje to the reji 
gions upon r^^u^t, to conSu^ initial workshops and 
developed a checklist to aid th> regions to assess their 
s|)ecial needs in requesting, technical assistance. Due "^^^ 
to budget cuts and the consequential program cbanges and 
cut backs, etc.'during;^the period assigned for fol low-tip 
assistance, the Regions did not schedule. Cultural Aware^- 
ness workshopl. Therefore, there was no need to request 
technical assistance from the BLK sta^ Regional staff 
had^earliea^ expressed an interest in. continuing the work- 
shops, and had requested assistance from BLK in identifv- 
ihg workshop participants who might serve as trainerB in 
the future for regioipal training activities. 

Subsequent contact \*ith regional i>ersonnel would 
indicate that staff was unable to follow through with' 
formal training activities because of the uncertaii^ty ' 
^^^^^ Staff development offices and 

activities in the Office of education. 
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. f > r/^ * relsult of the fact that regional workshi)ps ^ 
vjere not planned to utilise the technical assistance of 
the BIK staff, the news-letter that was planned as a 
supplement to perspnal technical assistance,' became an 
alternative to technical a^ssistance. The newsletter, 
titled NEWSBRIEF,' has ' been developed as mucH as possible 
to meet the needs of regional personnel as sl^ated on the 
Checklist for technical assistance and on information 
gained through the workshops and continuing contacts with 
regional personnel. The newsletter provides followup 
information On issues "that were presented in the train- 
mg workshops, and also provides new information that 
is relevant to training an3*ethnic-cultural understand- 
ing.. Readers of the newsletter have also b2en encouraged 
to furnish articles on their activities in the area of 
cultural awareness, it is hoped that the newsletter will 
bemused as a resource for cultulral awareness training, 
even if it must be planned^n an informal^ljasis for small 
groups by individuals who are committed to the concepts 

■ ■ ■ , . ■ ■ ' . .. ■ . -I 

and philosophies .that they "were exposed to during the 
regional Cultural Awareness Workshops. Majdr topics 

that have been presented in the newsletter include? . 

>■. . , • - ■. 



Trainer Attitudes 

Ethnic Cultural Holidays 

cable TV O^ers Leisure-Time Learning 

The Role of the Trainer 

Training Terms . 

■ • \ ■ 

Multicultural Reading \ 

Training. Style; A Critical Variable \^ 

Criteria for Evaluating Ethnic Bias in 
TeacRing .Materials 

The Training^ Potential of Tele-Communica 
tions in Cross-Cultural Cpraftiunications 
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VII, CONCLUSIONS AND RECOMMENDATIONS 
- Overall, the training objectdgqes were accompUahed 
in th^^^ultural Awarenei|s Workshops. For the majority 
of the participants, the training experience appears to 
have been a positive learning experience*. Evaluations' 

g - * ■ ■ 

and subsequent feedback have indicated that participants 
are generally accepting of the linkage between cultural 
awareness, sensi tivity, and cross-cultural conrmunication 
and the motivation and performance of the culturally • 
•^^ferent adult student. AE personne;L who attended were 

able to get a better understanding of cultural and ethnic 

'1 ^ 

differences, and have indicated that the training and -v-, 
materials will benefit their programs. Those. who desired 
more sj^cific^information ^ a particular ethnic group, 
have expressed an increased understanding of cultural 
differenci^s in general as it relates to adult education. 
They have been motivated to pursue on their own, the 
litierature ahd resources in their communities that will 

heighten theirXknowledge and understanding of the speci- 

' \ 

fic culture aAd i^ifestyle of ^heir adult students. In 

fact interaction i?etwqen participants during the work- 

shops seems to have ;^layed a major role ifi helping them 

to learn how to use their own communities as h resource. 
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They had the opportunity to share thoughts and exchange 
program ideas. Very positive interpersonal and profes- • 
sional relationships were generated between participants, 
who made plans toAiontinue an informal communication 
network after they returned home. 

In each of the workshops, there have been signi- 
ficant numbers of participants who have indicated some 
skepticism about their ability to follow through in the 
role of a trainer in their own programs. Most of these 
concerns were -effectively dealt with by informing them ^ 
that a training .handbook with detailed instructions 
would be available to them as well as BLK staff con- 
sultants in the initial stages of regional training. 
Unfortuna\:ely, the regional training has not gotten off 
^the ground. and consultation services have not been requested, 
but the training handbook fo.r Design I and Design II has been 
sent to all participants and a monthly ne^ws letter focusing on 
cultural awareness and training has been initijited. It 
is anticipated that even if formal training sessions are 
not planned, for whatever reasons', AE staff who pa|;tici- 
pated in .the Cultural Awareness Workshops will use 
their training expedience, resource materials, training 
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handbooKf and newsletter to influence positive attl^u.dea 
in their program staff toward cultural, awareness as a 
motivating force in adult education. 

The major recommendations to the Office of Educa^ 
tion is* that support for staff development in the area 

V 

of cul^ral awaireness should be continued if and when 
funds become available that may be used for this pur- 
posel The 31^ training experiencjet, has clearly indicated 
that a serious gap exists in this area for adult educa- 
tion personnel* Although the Cultural Awareness Work- 
shops represent a beginning effort to close the gap, 
much more needs to be done in relation to follow-up 
activities. Follow-up activities and ongoing program- 
ming in the area of cultural awareness are particularly 
important for adult education staff because of the fact 
that ^ majority of personnel are employed on a part- 
-time basis and they also represent a high turnover 
group. 

In view of the fact that the literature and the 
training experience support a very ^strong link between 
cross-cultural seifltetivity and program effectiveness, 
it is further recommended: 
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that the states be encouragedi to support follow-* 
up training in the area o£ cultural awareness 
for adult education personnel; 

that significant cultural awareness content be 
included as a basic part of the orientation 
for all new adult education personnel; 

that resources be provided to assist the states 
to provide individual consultation to adult 
education progr amis re: specific ethnic groups, 
utilization of community resources, and identic- 
fication of appropriate instructional materials; 

that state offices establish a system for 
evaluating and monitoring the cross-**cultural 
element in individual adult education programs. 
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